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Supporting Documentation

 Special educational needs and disability code of 

practice: 0 to 25 years

 Early years: guide to the 0 – 25 SEND code of practice

 SEN and Disability in the early years – a toolkit

 Early Support Materials 

 Disabled Children and the Equality Act 2010

 Supporting Families in the Foundation Years



SEN and Disability in the Early Years –

a toolkit



SEN and disability in the early 

years 

A toolkit

 Section 1: Question and answer

 Section 3: Universal inclusive practice

 Section 4: First concerns and early identification

 Section 5: SEN support in the Early Years – A 

Graduated Approach

 Section 6: The Role of the Early Years SENCo

 Section 10: Transitions for children with SEN and 

disabilities





Universal inclusive practice

This section of the toolkit is about high quality 

inclusive

practice.



High Quality Inclusive 

Provision

 Strengthening leadership for learning

 Developing practitioner learning

 Facilitating partnerships for learning and 

development

 Supporting progress, learning and 

development

 Securing high quality environments

for learning and development



The Cheshire East 8 Stages of 

Assessment







EY Statutory Assessments

 Progress Check at age 2

“When a child is aged between two and three, practitioners must review their 

progress, and provide parents and/or carers with a short written summary of 

their child’s development in the prime areas.” 

 EYFSP

“In the final term of the year in which the child reaches age five, and no later 

than 30 June in that term, the EYFS Profile must be completed for each child. 

The Profile provides parents and carers, practitioners and teachers with a well-

rounded picture of a child’s knowledge, understanding and abilities, their 

progress against expected levels, and their readiness for Year 1. 

Statutory framework for the early years foundation stage : Setting the standards for learning, development and 

care for children from birth to five.  Published March 2014 / Effective September 2014 (page 14)



Integrated review at age 2



Are you Ready for me - now I’m 

2? 



Tracking Children’s Progress

 Early Years Outcomes

 Key Person Progress Pack

 Tracking Children’s Progress monitoring tool

 WellComm Screening tool







Reflecting on your setting and 

practice

Section 3 page 4



First concerns and early identification

This section of the toolkit is about how settings

should respond to initial concerns

about a child’s progress and how

to identify special educational

needs 















Summary of 

learning and 

development 



What next?

 Continue to monitor child’s progress

 Consider the following and adapt/modify where 

appropriate: 

– Interactions 

– Environment 

– Routine

– Differentiated opportunities and experiences

– Resources

 Review



Deciding whether a child has 

SEN…

 “The key questions that need to be decided are:

– Does the child have a learning difficulty, that is, a significantly 

greater difficulty in learning than their peers? A key consideration, 

but not the sole consideration in this, is whether the child is 

making expected progress; or

– Does the child have a disability that prevents or hinders them from 

making use of the facilities in the setting? 

– Does the learning difficulty or disability call for special educational 

provision, that is, provision that is additional to or different from 

the provision normally made available?”

SEN and disability in the early years: A toolkit



Referral Pathways

Early Years referrals are received from either:

 The Early Years Multiagency Group (EYMAG)

 The Early Years and Childcare Helpline

 Setting Visits 

This will result in either:

An observation visit from the SEND Outreach Service

or

An observation visit from the Early Intervention Consultant

or

The setting will continue to monitor the child’s progress. If the setting 

continue to have concerns they will contact the Early Years and Childcare 

team
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Early Identification Tools  

 Tracking Children’s Progress/Key Person Progress 

Pack

 Early Support Key Person Progress Pack

 Early Years Outcomes

 WellComm Screening tool



The Role of the Early Years SENCo

This section of the toolkit is about the role of the Early 

Years SENCo. It outlines the SENCo’s main 

responsibilities.



The role of the SENCo

3.67. Providers must have arrangements in place to 

support children with SEN or disabilities. Maintained 

nursery schools and other providers who are funded by the 

local authority to deliver early education places must have 

regard to the Special Educational Needs (SEN) Code of 

Practice32. Maintained nursery schools must identify a 

member of staff to act as Special Educational Needs Co-

ordinator33 and other providers (in group provision) are 

expected to identify a SENCO. 

Early years Foundation Stage Statutory Framework  



The role of the SENCo

The role of the SENCo involves:

 Ensuring all practitioners in the setting understand their 
responsibilities to children with SEN and the settings 
approach to identifying and meeting SEN

 Advising and supporting colleagues

 Ensuring parents are closely involved throughout and 
that their insights inform action taken by the setting and

 Liaising with professionals or agencies beyond the 
setting

DfE and DH(2015) SEN and disability code of practice: 0-25 years, para 
5.54



SEN Support in the Early Years – A Graduated 

Approach

This section of the toolkit describes what settings

need to do when parents and practitioners have agreed 

that a child has a special educational

need and requires special educational provision.
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The Graduated Approach



Assess





Plan





Practice and provision plan





Do



What did we do – log and 

evaluations



Review 



Team Around 

the Child/Review 

meeting 
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Section 10

Transitions for disabled children and children with 

SEN and disabilities

This section of the toolkit is about transitions for 

children with SEND: from home into an early years 

setting, changing settings or from a setting to a school.



‘Transitions should be seen as a process not an event, 

and should be planned for and discussed with children 

and parents. Settings should communicate information 

which will secure continuity of experience for the child 

between settings’.

Early Years Foundation Stage Practice Guidance 2008



Transitions 

Settings provided a good level of support for parents and 

carers during transition, with a responsive level of 

additional support for vulnerable families. The best practice 

included a clear and well-organised programme of informal 

and formal meetings. 

Ofsted – Are you ready? – April 2014



Transition 

meeting –

front page 



Transition 

meeting –

page 2 



Transition plan 

for…



Step by step guide…

 Setting to arrange meeting – venue, time

 Invite appropriate people – parents, health 

professionals e.g. speech and language therapists, 

school SENCo and/or reception teacher

 Ask relevant people to complete their ‘pages’ prior to 

the meeting e.g. parents, key person etc

 Collate information for the meeting

 Setting SENCo to complete ‘transition plan for...’ 

during the meeting – once agreed, copy and 

distribute to all attendees to take away and post to 

those unable to attend 



‘Settling in’

Settling In

Supporting children, their families and settings 

during the ‘Settling In process’ 



Guidance on:

 Establishing relationships

 Sharing information

 Visits

 Creating continuities

 Preparation in the setting

 Training and support

 Settling in and follow up



Checklist for settling in



Smooth Transitions



Supporting Our Early Years 

Workforce

Early Years SEND Workforce Development 

Plan 



Who should we focus on?

 Owners and Managers

 The SENDCo

 Childminders 

 The Key Person

and …

The Early Years and Childcare Team



Training and support

Leadership and Management (including the Early Years and Childcare Team)

 The SEND Reforms

 SEN and disability in the early years: A toolkit

The role of the SENCo

 The new role of the SENCo – Sections 3/4/5/6

 Developing the role of the SENCo – Sections 7/8/9

 Spaces to be 2 - Talking and working with parents –Section 7 

Childminders

 Supporting children with SEN and disability in your home – Sections 3/4/5/6 

The role of the Key Person

 Developing the role of the Key Person in your setting - Section 3

‘Spaces to be 2: Talking and working with Parents

NB Smooth Transitions Networks – Section 10



Where are we now – ‘Next 

Steps’

Universal

 New to the Role of the SENDCo contd

 SENDCo Networks (building on the research/pilot)

 The role of the Key Person is embedded in all the training

 Needs Assessment Awareness Training

 Tracking Children’s Progress Networks

Targeted

Raising Attainment - Programme of Support

NB The introduction of  SENCo Surgeries


